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Schedule Information

Location:

Meeting times:

Frederick County Public Schools Admin. Office, Conference Room

Wednesdays, January 19 — April 27, 4:30 — 7:30 p.m. Note that several class
meetings are tentatively scheduled as electronic sessions. This means that students
will be expected to complete and discuss exercises online via the TaskStream
discussion board. The electronic sessions are explicitly intended to reduce the
amount of fuel consumption and pollution involved in traveling to and from our
classroom site and contribute to George Mason University’s overall initiative to
reduce environmental impact. Electronic sessions also provide a flexible learning
environment during a time when the weather is unpredictable and may result in
unsafe driving conditions. Please be aware, however, | may need to change
electronic sessions to in-class sessions if necessary, particularly if weather
challenges disrupt in-class sessions. Therefore, please try to keep your schedule
open just in case we need to change an electronic session to an in-class session.
All students are expected to attend every class session. If you have a conflict that
will prevent you from attending class, please contact me by e-mail ahead of time.

Course Description: EDLE 690 Using Research to Lead School Improvement (3:3:0)

Develops skills, insights, and understanding of how leaders use research to improve schools, with
emphasis on the use of assessment and research data to identify school improvement needs and to
design school improvement projects.

Program vision: The Education Leadership Program is dedicated to improving the quality of pre-K — 12 education through
teaching, research, and service. Candidates and practicing administrators engage in course work devoted to experiential
learning, professional growth opportunities, and doctoral research that informs practice. We educate exceptional leaders who
act with integrity as they work to improve schools.


http://www.taskstream.com/

Nature of Course Delivery

Using Research to Lead School Improvement helps students to identify opportunities for
improvement and focus their efforts to change and restructure schools. Through lectures, workshops,
discussions, case studies, and presentations, students will learn how to conduct library and field-based
research, how to bridge theory and research to practice, and how to design school improvement based
on sound theory and research.

Content

The primary purpose of the course is to help students learn how to use action research and
published research to lead school improvement focused on instruction. All of the EDLE program
goals are active, to a greater or lesser extent, in this course. Candidates will begin to:

1.
2.

3.
4

develop the capacity to examine and summarize student performance data and use these data
to identify school needs;

develop an informed perspective on issues in education administration that is grounded in
contemporary research;

understand how principals can use research to enhance instructional leadership; and

apply technology to the task of reviewing, conducting, and/or presenting education research.

Teaching and Learning

Each class will include a variety of activities and exercises. Out-of-class work will rely in part on
the use of TaskStream, and on the use of web-based resources created to complement the primary
text. Specific process goals for the class are as follows:

1.

Classes will reflect a balance of activities that encourage the exploration of the use of research
in instructional leadership. To promote an atmosphere that allows us to accomplish this, we
will:

Start and end on time;

Maintain (flexibly) a written agenda reflecting objectives for each class;

Agree to disagree respectfully during class discussions;

Strive to be open to new ideas and perspectives; and

Listen actively to one another.
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Student work will reflect what is expected from leaders, including the skills and motivation to:
a. write papers that are well researched, proofread, submitted in a timely fashion, and
conform to APA guidelines;
b. participate actively in class discussions in a manner that challenges the best thinking of
the class; and
c. provide constructive feedback to others both on their ideas and on their written work,
striving to learn from each other and to test each other’s ideas.

We will endeavor to create a classroom climate that approximates what we know about
learning organizations. Consequently, it is important that we create a space that allows
participants to try out new ideas and voice opinions without fear of ridicule or embarrassment.
The hallmark of a learning organization is a balance between openness and constructive
feedback; hence, everyone is expected to:



come fully prepared to each class;

demonstrate appropriate respect for one another;

voice concerns and opinions about class process openly;

engage in genuine inquiry;

recognize and celebrate each other’s ideas and accomplishments; and
show an awareness of each other’s needs.
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Course Objectives
Students taking this course will:

1. Understand and apply planning, assessment, and instructional leadership that builds collective
professional capacity

2. Understand and apply systems and organization theory

3. Understand and apply management and leadership skills that achieve effective and efficient
organizational operations

4. Understand and apply basic leadership theories and knowledge that impact schools

Learner Outcomes
Successful students will emerge from the course with the ability to:

1. Gather and analyze student achievement data available from their school, school district, and

the state;

2. search online databases for recent publications relevant to a specific topic, and prepare a brief
summary of applied research on a topic relevant to the improvement of instruction at their
school site;
use education research to develop a position based on more than one’s opinion;

4. understand basic statistics (e.g., measures of central tendency & dispersion; basic inferential
statistics) and their application in educational research;

5. understand and be able to evaluate basic research designs, and apply a research design to the
study of a problem related to instruction and/or improvement at their school site; and

6. prepare and defend a proposal for a School Improvement Project (SIP) that becomes the
blueprint for the capstone project required in the EDLE program internship.
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National Standards and Virginia Competencies
The following ELCC standards are addressed in this course:

ELCC Standard 1.0: Candidates who complete the program are educational leaders who have the
knowledge and ability to promote the success of all students by facilitating the development,
articulation, implementation, and stewardship of a school or district vision of learning supported by
the school community.

1.2 Articulate a Vision

1.3 Implement a Vision

1.4 Steward a Vision

ELCC Standard 2.0: Candidates who complete the program are educational leaders who have the
knowledge and ability to promote the success of all students by promoting a positive school culture,
providing an effective instructional program, applying best practice to student learning, and designing
comprehensive professional growth plans for staff.

2.3 Apply Best Practice to Student Learning




ELCC Standard 3.0: Candidates who complete the program are educational leaders who have the
knowledge and ability to promote the success of all students by managing the organization,
operations, and resources in a way that promotes a safe, efficient, and effective learning environment.
3.1 Manage the Organization

3.2 Manage Operations

3.3 Manage Resources

ELCC Standard 4.0: Candidates who complete the program are educational leaders who have the
knowledge and ability to promote the success of all students by collaborating with families and other
community members, responding to diverse community interests and needs, and mobilizing
community resources.

4.2 Respond to Community Interests and Needs

ELCC Standard 6.0: Candidates who complete the program are educational leaders who have the
knowledge and ability to promote the success of all students by understanding, responding to, and
influencing the larger political, social, economic, legal, and cultural context.

6.1. Understand the Larger Context

This course addresses the following VDOE Competencies:

a. Knowledge understanding, and application of planning, assessment, and instructional leadership that

builds collective professional capacity, including:
(2) Collaborative leadership in gathering and analyzing data to identify needs to develop and
implement a school improvement plan that results in increased student learning;
(7) Identification, analysis, and resolution of problems using effective problem-solving techniques; and
(8) Communication of a clear vision of excellence, linked to mission and core beliefs that promotes
continuous improvement consistent with the goals of the school division.

b. Knowledge, understanding and application of systems and organizations, including:
(1) Systems theory and the change process of systems, organizations and individuals, using
appropriate and effective adult learning models;
(2) Aligning organizational practice, division mission, and core beliefs for developing and
implementing strategic plans;
(3) Information sources and processing, including data collection and data  analysis strategies;
(4) Using data as a part of ongoing program evaluation to inform and lead change;
(5) Developing a change management strategy for improved student outcomes; and
(6) Developing empowerment strategies to create personalized learning environments for diverse
schools.

¢. Knowledge understanding and application of management and leadership skills that achieve effective
and efficient organizational operations, including:
(8) Application of data-driven decision making to initiate and continue improvement in school and
classroom practices and student achievement.

f. Knowledge understanding and application of basic leadership theories and influences that impact schools
including:
(1) Concepts of leadership including systems theory, change theory, learning organizations and current
leadership theory.



Relationship of Course to Internship

Although the internship (EDLE 791) is a separate course, the Education Leadership program
has integrated internship-related activities into course work. During this course, students will
prepare and present a proposal for a school improvement project that they will include in their
internship plan. In addition, students will be expected to implement and evaluate their school
Improvement project as a part of their internship activities.

Course Materials

Required Text: Bauer, S.C. & Brazer, S.D. (available as a pdf document). Using research to lead
school improvement.

This required reading is in manuscript form and available to students via the TaskStream
Resources folio for the course, free of charge. Additionally, students will be expected to read 3 —
4 scholarly journal articles which are also available via the TaskStream Resources folio for the
course.

Recommended: The American Psychological Association (2009). Publication Manual of the
American Psychological Association (6™ edition). Washington, D.C.: American
Psychological Association.

Classroom Materials
All students are expected to maintain a binder that contains all reading notes, class notes, student
products, and class handouts.

Outside-of-Class Resources

Online access is vital for the distance learning aspects of the course and is important if we experience
problems with the classroom facility. All students are required to activate and monitor their
GMU e-mail accounts. If you are uncertain about how to do this, please see me. I strongly
recommend that you do not forward your Mason e-mail to a different account because attachments
are often lost that way. It is best to check e-mail directly from your Mason account daily.

All students are required to use http://www.taskstream.com as part of this course. This is an Internet
site at which I will post vital information for the course and through which we will communicate
from time to time. Samples of student work will be archived on this site for purposes of course,
program, and college assessment.

All students must have access to Microsoft Office. We will be using Word and Excel for this course.
If you do not have access to this software, you are required to obtain it within the first two weeks of
the course. It is best to have the most recent (2007) version of the software.

Course Requirements, Performance-based Assessment, and Evaluation Criteria
Attendance
All students are expected to attend every class on time and to remain in class until it ends. If you are
ill or have an emergency that prevents you from attending class, please call or e-mail me in advance.



http://www.taskstream.com/

If you miss more than one class, you arrive late to multiple classes, and/or you leave class early
multiple times, you will lose participation points.

General Expectations

Consistent with expectations of a master’s level course in the Education Leadership program, grading
is based heavily on student performance on written assignments. The assignments constructed for this
course reflect a mix of skills associated with the application of research to education leadership
contexts. Overall, written work will be assessed using the following broad criteria:

1. Application of concepts reflected in class discussion and readings

2. Creativity and imagination

3. The ability to write in a clear, concise, and organized fashion

Additionally, a portion of the class grade will be based on participation and contribution to class
discussions. The overall weights of the various performances are as follows:

Class participation 10 points

Students are expected to participate actively in class discussions, group activities, and as critical
friends to other students. Attendance is expected for all classes. If you must be absent, please notify
me by e-mail or phone. More than one absence may result in a reduction in participation points.
Arriving at class more than 30 minutes late or leaving more than 30 minutes before the end of class
may result in loss of points. Students absent for the poster session near the end of the course will lose
participation points.

Written assignments 90 points

Several different types of performance-based assignments will be completed during the semester.
Each assignment relates to the application of educational research in your school setting. Each
assignment and a rubric for grading each assignment are described at the end of this syllabus.

The assignments are designed sequentially to help you define and plan the school improvement
project you will be conducting as your capstone project for the internship. Thus, in the first
assignment, you examine school performance data and define a research topic. In the second and
third, you review the available research literature on that topic, and begin to define the specific
improvement project you will implement. Finally, for the fourth assignment, you write and defend
your proposal. The written proposal is the program-level Performance-Based Assessment for this
course.

All assignments must be submitted electronically, through TaskStream. TaskStream is an online
classroom support and assessment system used by the College to collect student work, provide
feedback to students, and maintain an ongoing record of student assessment data. You will be
provided with a TaskStream account and use TaskStream to submit work for courses, as well as to
prepare and submit your internship portfolio.

Late work: All students must submit their work on time, and all paper assignments must be
submitted electronically. !

! At my discretion, and only under unusual and compelling circumstances, e.g., a serious illness, due dates may be
renegotiated.



Grading Scale

A+ = 100 percent

A = 95 — 99 percent

A- = 90 — 94 percent

B+ = 86 — 89 percent

B = 83 — 85 percent

B- = 80 — 82 percent

C = 75— 79 percent

F = 74 percent or below

COLLEGE OF EDUCATION AND HUMAN DEVELOPMENT (CEHD/GSE) STATEMENT OF
EXPECTATIONS:

e Students must follow the guidelines of the University Honor Code. See
http://academicintegrity.gmu.edu/honorcode/ for the full honor code.

e Students with disabilities who seek accommodations in a course must be registered with the
Mason Office of Disability Services (ODS) and inform the instructor, in writing, at the beginning
of the semester. [See http://ods.gmu.edu].

e Counseling and Psychological Services (CAPS) offers a wide range of services to students that
are provided by a staff of professional counseling and clinical psychologists, social workers, and
counselors. The Center provides individual and group counseling, workshops, and outreach
programs — experiences to enhance a student’s personal and academic performance. [See
http://caps.gmu.edu].

e All students must follow the university policy for Responsible Use of Computing. [See
http://universitypolicy.gmu.edu/1301gen.html].

e All communication from the university, college, school, and program will be sent to students
through their Mason e-mail account only. Students are responsible for the content of university
communication sent to their Mason e-mail account and are required to activate their account and
check it regularly.

e University policy states that all sound emitting devices shall be turned off during class unless
otherwise authorized by the professor.

e Students are expected to exhibit professional behavior and dispositions. See
http://gse.gmu.edu/facultystaffres/profdisp.htm for a listing of these dispositions.
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Weekly Schedule (Subject to Change)

Session Topics Reading/Writing Assignment
Jan 19 e Introduction Text: Preface — Chapter 2
e Course expectations and procedures
e Using TaskStream Look ahead to Worksheet 3.1 (in
e Leadership, research, and change chapter 3) and start thinking about
e APA cover page and headings pot(_entlal team members for your
project.
Jan 26 e Leading change Text: Chapter 3
e What will your role be?
e What do you need to know/learn? Reading Research Literature #1
e Potential obstacles?
o Assessing potential team members— | Worksheet 2.2
Worksheet 3.1 (begin)
Feb 2 e Why lead a team? Text: Chapter 4
Electronic | e« Leadership Forum 3.1: Leading a
Session Team (discussion) Worksheet 3.1 (finish)
Worksheet 3.2
Worksheet 4.1
Worksheet 4.2
Feb 9 e Assessing potential team members— | Text: Chapter 5
results from Worksheet 3.1
e APA citations and references (see Reading Research Literature #2
examples)
e Preparing for Assignment #1
Feb 16 e Assessing the local situation Complete Worksheets 5.1 — 5.3 in
Electronic » The difference between preparation for Writing Assignment #1
Session aspirations and outcomes
» Finding the easy data
» Going a little deeper
e Worksheet 4.4
e APA tables and figures (see
examples)
Feb 23 e Exercise 5.1—PowerPoints (brief) Text: Chapter 6

regarding their ITPs
Feedback in small groups
Online searching workshop




Session Topics Reading/Writing Assignment
March 2 e Root Cause Analysis Writing Assignment #1 -
e The Five Why’s Improvement Target Proposal due
e Uncovering craft knowledge—why
does the problem persist?
e Worksheets 6.2, 6.3, 6.4
e |dentifying research priorities
e Framing your question
March 9 e Preparing for Assignment #2
Electronic | e  Statistics basics
Session e Anatomy of a journal article
March 16 | e Reviewing literature: Text: Chapter 7
» Evaluating research articles
» Presentation, citation Reading Research Literature #3
» Plagiarism
» Activity 7.2
March 23 | e Required to attend EDLE Spring | Writing Assignment #2—Annotated
No Class Conference March 24" (evening) Bibliography due
March 30 Frederick County Teacher Work
No Class Day
April 6 e Qualitative method Text: Chapter 8
What did you understand from the
articles you read? Writing Assignment #3—Research
e Research design—thinking ahead to | Brief due
evaluation
April 13 | e Finding Solutions Text: Chapter 9
e Action Planning Reading Research Literature #4
e Worksheets 9.1, 9.2,9.3,9.4
April 20 | e Implementation Text: Chapter 10
Electronic | e Evaluation
Session o Worksheet 10.1
April 27 e Poster session Writing Assignment #4 due—School

Last-minute plan trouble shooting

Improvement Project Proposal




Writing Assignment 1: Improvement Target Proposal (20 Points)
Due Wednesday, March 2, 2011

Overview:

Data are tools—they represent a primary source of knowledge-building for school improvement. As leaders in your
school, one of your primary tasks is to understand available data relating to your school’s performance in meeting
its goals and objectives. Additionally, you need to learn how to communicate about these data to various
stakeholder groups. In this assignment, you are asked to assemble some of these data, and prepare a short summary
suitable for presentation to a school leadership team.

Tasks:

1. Identify the variety of published data relating to your school’s demographic characteristics (e.g.,
enrollment, attendance, composition of the student body, staffing); measures of student learning; and any
perceptual data that might exist relating to such things as school climate. These data may be available on
your school or school system’s website, on related websites (e.g., state education department), or in
published material.

2. Determine your school’s primary performance objectives: What is the school expected to achieve? Dig
deeper than routine accountability requirements; examine the school’s current improvement plan, for
instance, to identify current improvement priorities.

3. Examine relevant assessment data for at least a two-year period. To do this, you will need to triangulate
the data available to you — look across various sources to answer the question: How well are we doing?
As a leader in your school, you will add value to your analysis by using your craft knowledge to interpret
what these data mean. You may limit your focus to one or more areas identified as priorities for your
school (in other words, you do not need to present data on each and every curricular objective, but you
should provide a reasonable synopsis of “how well we’re doing.”)

4. ldentify any areas that reflect priorities—for instance, areas in which students are achieving at a level
below your school’s goals and objectives. Be careful to identify performance indicators that clearly relate
to the school performance objective(s) you’ve identified. The goal here is NOT to “solve” an identified
problem, but to highlight areas that are in continued need of attention in your school’s improvement plan.

5. Prepare an Improvement Target Proposal that includes a synopsis of the school’s demographic
characteristics, improvement goals, current levels of performance, and challenge area(s). Use the attached
rubric as a guide to structure your paper.

This is an exercise in leadership communication. Be selective—you cannot provide an overview of all of the data
that might be available. Craft your examination to focus on important areas of concern. NOTE—the tone of the
paper is persuasive: you are providing your expert judgment based on your analysis of school performance data,
and in the end you are lobbying your school’s leadership team to adopt the focus you identified as important.

Direct the paper to your school’s leadership team as the audience—the team may include new members, including
one or more parents or community members. Avoid jargon, and be aware of the clarity of your presentation—if
you confuse your audience or present a lot of disparate data that don’t connect to your school’s objectives, you’ve
failed to add value to the discussion. Use tables or graphs sensibly to summarize briefly the discussion and direct
the reader’s attention.

This is a short paper (7 +/- pages), and should be written in a fashion that is suitable for the audience described
above.
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Improvement Target Proposal Assessment Rubric (20 points)

Levels: Exceeds Expectations Meets Expectations Approaching Falls Below
Expectations Expectations

Criteria:

Introduction and Paper starts with an Paper starts with a brief | The introduction The paper lacks an

Thesis (10%) introduction that provides | introduction that provides only the introduction entirely,

Any written statement
should begin with an

introduction that draws
the reader into the topic

and includes a one-
sentence thesis. The
thesis states what the

author intends to prove

or demonstrate in the
body of the written

work. For this paper, the

thesis must name the
focal area(s) for
improvement.

a clear roadmap for the
reader, foreshadowing
what the Improvement
Target Proposal is intended
to provide in the way of
information. The thesis
appears as the last sentence
of the introductory
paragraph.

alludes to the purpose
of the paper and
provides a general
foreshadowing of what
is to be included in the
document. The thesis
may not be entirely
clear or appropriate.

barest hint about the
purpose of the paper
and the information
to be shared. The
thesis is either
confusing or
missing.

or the introduction
fails to provide
useful information
that is linked to the
intended purpose of
the document.

Characteristics of the

school and diversity of
the school community

(ELCC 4.2) (25%)

This section is intended

to help the reader

understand the nature of

the school so that the
priority area will make
sense.

Paper includes a thorough
and concise overview of
the demographic
characteristics of the
school, school staffing, and
the school community. The
school's current
improvement objectives
are highlighted, and (if
available) data related to
characteristics of the
school climate are
described.

Paper includes a
general overview of the
demographic
characteristics of the
school, school staffing,
and school community;
the school's current
improvement
objectives; and
measures of school
climate. Some
important demographic
data are not evident.

Paper includes a
limited review of
demographic and
staffing data, the
school's current
improvement
objectives, and
measures of school
climate. Important
data are omitted or
inaccurately
presented.

The presentation of
demographic data is
missing or wholly
inadequate.

Use of data to analyze

school performance

related to the school's

vision and objectives
(ELCC 1.2) (25%)
This section explains

Paper includes a clear and
concise summary of the
school's performance
based on an assessment of
important educational
outcomes reflecting the

Paper includes a
summary of the
school's performance
over a two-year period,
using general measures
of important

Paper includes a
summary of the
school's current
performance in
general terms.
Specific indicators or

The assessment of
school performance
is missing or wholly
inadequate.

where the school has school's vision and educational outcomes. educational

been in terms of student | objectives, over at least a outcomes are unclear

achievement. two-year period. or missing.

Identification of Paper concludes with a Paper concludes with a | Paper concludes with | The recommendation
improvement area recommendation of one or | recommendation of one | a general is missing or wholly

(ELCC 2.2) (20%)

This is the “punch line”

of the paper in which
you explain exactly

where the school ought

to be focused in its
effort to improve
student achievement.

more focal areas to
improve instruction. The
identified achievement
gap(s) are well supported
by the analysis of school
data, and are clearly
connected to the school's
vision, improvement
objectives, and the
emerging needs of the

or more focal areas to
improve instruction.
The identified
achievement gap(s) are
generally supported by
the analysis of school
data, and are at least
loosely connected to
the school's vision and
improvement

recommendation of
one or more focal
areas to improve
instruction. The
identified
achievement gap(s)
are not clearly
supported by the
analysis of school
data.

inadequate.
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| school community.

objectives.

Use of tables and
graphs to summarize
data (10%)

Tables and/or graphs
should appear as
support to the text. Data
should be organized for
ease of understanding.

Tables and/or graphics are
powerfully used to present
demographic and/or school
performance data.

Tables and/or graphics
are used sparingly, but
effectively, to present
demographic and/or
school performance
data

Tables and/or
graphics are used
somewhat
effectively, but in
some instances they
are distracting,
mislabeled, or

otherwise confusing.

Tables and/or
graphics are not
evident.

Mechanics and APA
(10%0)

Your written work
should always represent
you as accurate and
precise.

Nearly error-free which
reflects clear
understanding and
thorough proofreading

Occasional
grammatical errors and
questionable word
choice

Errors in grammar
and punctuation, but
spelling has been
proofread

Frequent errors in
spelling, grammar,
and punctuation
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Writing Assignment 2: Annotated Bibliography (10 Points)
Due Wednesday, March 23, 2011

Overview: As emerging leaders in your schools, you need to develop the skills associated with
accessing the knowledge base on questions that are important to the understanding and improvement of
teaching and learning. An annotated bibliography provides you with the opportunity to learn how to sift
through existing research on a question that interests you and to begin to organize the knowledge that you
are gaining by reading this literature.

Task:
1.

Use the problem, challenge, or gap you identified in the previous writing assignment. With this
focus, articulate a research or guiding question. For example, “Why do second language learners
experience disproportionately low achievement in mathematics?”” That might be a bit broad, so
your research problem or question is likely to narrow as you read relevant literature.

Find a number of research articles (theoretical works, empirical studies, and syntheses) that speak
to the question you selected. This is an iterative process; as you examine the literature, you will
narrow your search by stating (and restating) the research question that defines what you want to
know and why. You might identify several articles that are review pieces or syntheses of the
literature themselves, but you should also concentrate on identifying primary research (i.e., papers
that present an analysis using quantitative or qualitative methods to contribute to the knowledge
base on the question). Most of your research can be accomplished on the Internet, with support
from your school library, the public library, and/or GMU libraries.

Prepare an ANNOTATED BIBLIOGRAPHY using at least five (5) of the most important papers
you found. An annotated bibliography is a list of articles (or books) that includes a brief
description of the work and an evaluation of its usefulness. The purpose of an annotated
bibliography is to provide information about the relevance, utility, and quality of the source for
your purposes.

Your annotated bibliography should include a statement of the topic and research question you
are investigating; five or more annotated entries using the format in a worksheet from the
manuscript; and a complete reference list showing all of the papers you consulted (somewhere in
the neighborhood of 10). Citations must be in APA format.
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Annotated Bibliography Assessment Rubric

Levels:

Criteria:

Exceeds Expectations

Meets Expectations

Approaching
Expectations

Falls Below
Expectations

Statement of
problem: (ELCC
1.2) (10%0)

The paper begins with a
clear statement of the
question or problem,
which specifically relates
to a performance gap,
identified using
assessment results,
demographic data, and
analysis of school and
community needs.

The proposal begins
with a statement of the
question or problem
which relates generally
to a performance gap
identified using
assessment data.

The statement of the
research question or
problem is evident,
but is vaguely
worded or poorly
spelled out. It is
difficult to discern a
clear focus for the
research.

The statement of
research question or
problem is missing or
wholly inadequate

Bibliographic Annotated entries provide | Annotated entries Annotated entries Annotated entries are
entries - content: | a clear and concise provide a summary of provide a general severely lacking in
(ELCC6.1.a) summary of each research | each research source. overview of research | detail, rendering them
(40%0) source. Each entry Each entry includes a sources, but lack of little use.

includes an overview of brief overview of the detail or are missing

the research (including research and an significant elements

method and findings); and | assessment of its needed to make the

an assessment of its utility, but may be entries useful.

utility. lacking in specificity.
Bibliographic All entries clearly and Most entries relate Most entries relate The connection

entries — focus
(10%0)

specifically relate to the
research question or
problem.

clearly to the research
question or problem.

only generally to the
research question or
problem.

between annotated
entries and the research
question or problem is
difficult to discern.

Bibliographic
entries — quality
(10%0)

Sources are well balanced,
including original research
and synthesis pieces from
high-quality, credible
sources.

Entries are included
from quality sources,
but are dominated by
synthesis pieces;
original research is not
evident.

One or more entries
are from
questionable sources,
largely opinion
pieces rather than
original or syntheses
of research.

Entries are dominated
by material from
questionable sources; a
review of research is
not evident.

Bibliographic Five or more annotated Five or more annotated | Fewer than five Annotated summaries
entries -- summaries are presented, | summaries are annotated summaries | and/or reference list are
guantity (10%6) along with a detailed presented, as is a are presented, or the | missing or wholly
reference list of all reference list of sources | annotated entries and | inadequate
sources consulted. consulted. reference list contain
Bibliographic entries are Bibliographic entries numerous incorrect
complete and presented in | are presented in APA or incomplete
APA format. format. Some references.
references appear
incorrect or are in
improper format.
References References are complete References are in APA | The document References are omitted
(10%) and presented in APA format, but a few (1-3) | contains numerous entirely.

format.

appear incorrect or are
in improper format.

incorrect or
incomplete
references.

Mechanics (10%)

The paper is nearly error-
free which reflects clear
understanding and
thorough proofreading.

Occasional
grammatical errors and
questionable word
choice

Errors in grammar
and punctuation, but
spelling has been
proofread

Frequent errors in
spelling, grammar, and
punctuation
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Writing Assignment 3: Research Brief (20 Points)
Due Wednesday, April 6, 2011

Overview: A research brief is a literature review or compilation of published work on a research topic
that both summarizes and evaluates what is known on the topic. The main difference between a research
brief and a formal literature review is the intended audience: address your research brief to a practitioner
audience (e.g., your principal or a school leadership team). Use your annotated bibliography and the
papers you collected to write it to provide a synthesis of the knowledge base and to identify what is
known, what is not known (gaps in the literature), and what is missing (unanswered questions) in the
extant research.

Task:

1. Write an introductory paragraph that includes a clearly-worded, one-sentence research question
that describes the purpose of your investigation. This should be a reformulation (if needed) or
restatement of the question you framed for your annotated bibliography. Your introduction must
also include a thesis that clearly states in one sentence the argument you are putting forward in the
paper.

2. Using the research literature you collected to prepare your annotated bibliography, along with any
additional sources you might identify, write a review of the literature that addresses the question
and supports your thesis. The body of the document should summarize and analyze the existing
research. Remember that this is not simply a listing of the research cited — your review adds value
by organizing various studies, comparing them, and identifying strengths and weaknesses of
established work.

3. For purposes of this exercise (and the intended audience — your school’s leadership team),
conclude the paper with a section that briefly summarizes what is known and provides a
recommendation based on the available research. For instance, if your question was, “Why do
second language learners experience disproportionately low achievement in mathematics?” and
the research focuses your attention on the need to teach mathematics vocabulary prior to
introducing new concepts, you might recommend that your school’s improvement team work
toward an improvement objective that addresses the mathematics curriculum in this way. Be as
persuasive as you can — this recommendation will connect to your School Improvement Project
(SIP) proposal (the next writing assignment).

Your paper should be no more than eight (8) pages (excluding title page and references), and must
include a reference list in APA format.

HINT: If you tied this to the area you identified for Writing Assignment 1, you should be crafting your
question around a potential course of action you might use in your SIP. Remember, to get the most out of
your efforts, you should use the literature and your own investigative work to identify likely causes of
the performance challenge and ways to reduce or eliminate these causes.
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Research Brief Assessment Rubric

Levels:

Criteria:

Exceeds Expectations

Meets Expectations

Approaching
Expectations

Falls Below
Expectations

Introduction:
research problem,
overview (15%)
The introduction
must be very clear
about the direction
and focus of the

paper.

The paper starts with a
clear and concise
statement of the research
question and an
introduction that
provides a clear thesis
for the reader that lays
out the author's main
argument. The thesis
should be related to the
school's general
improvement goals.

The paper starts with a
brief introduction that
alludes to the research
question and provides a
general thesis.

An introduction is
provided that provides
only the barest hint
about the research
question or the
information to be
shared.

The paper lacks an
introduction
entirely, or the
introduction fails to
provide useful
information that is
linked to the
research question.

Body: Application
of research to
school
improvement
(ELCC 2.3) (40%)
For research to be
meaningful, it must
be directly related to
a specific question
and argument.

Body of the paper
presents a systematically
organized synthesis of
research directly relating
to the question and
supporting the thesis.
Analysis reflects an
awareness of and
judgment about quality
of published work.

The body of the paper
provides a loosely
organized synthesis and
analysis of published
work related to the
research question and the
thesis.

The body of the paper
describes published
work generally related
to the research
question, but provides a
limited synthesis or
analysis of published
work.

The synthesis and
analysis of
published work is
wholly missing or
inadequate.

Conclusion and
recommendation
(ELCC 2.2) (20%0)

The paper concludes
with a clear and concise
summary of research

Paper concludes with a
general summary of
research related to the

The paper concludes
with a general summary
of research on the

The conclusion is
missing or wholly
inadequate; the

A conclusion should | directly related to the research question and the | research question. A paper ends
be both summative research question thesis. Recommendation | recommendation abruptly.
and analytical. Re- (including a re-statement | advocates for a possible | advocating for a
stating the thesis is of the thesis), and a course of action that possible course of
an important vehicle | recommendation and could effectively lead to | action is not evident.
for tying the paper rationale advocating for | desired improvement(s)
together. a possible course of and is presented in

action that could general terms, but the

effectively result in the rationale for the

desired improvement(s). | recommendation is not

entirely persuasive.

Quality of research | Research cited is well Research is cited from General supporting Few solid

support (ELCC
6.1a) (15%) The
best way to make a
persuasive argument
is with high quality
research.

balanced, including
original research and
synthesis pieces from
high-quality, credible
sources.

quality sources, but lacks
specificity or is loosely
developed.

research evidence is
referenced, but appears
dominated by syntheses
or opinion pieces, or
material from
questionable sources.

supporting ideas or
evidence from
research are
included.

Organization of
paper (5%)

The paper is powerfully
organized and fully
developed.

Paper includes logical
progression of ideas with
clear transitions.

The paper includes
most required elements,
but lacks transitions.

The paper lacks
logical progression
of ideas.

Mechanics (5%0)

The paper is nearly
error-free which reflects
clear understanding and
thorough proofreading.

Occasional grammatical
errors and questionable
word choice are present.

Errors in grammar and
punctuation are present,
but spelling has been
proofread.

Frequent errors in
spelling, grammar,
and punctuation are
present.
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Writing Assignment 4: SIP Proposal (40 points)
Due Wednesday, April 27, 2011

Overview: School leaders are increasingly expected to engage in short-term action research projects to
demonstrate the efficacy of school programs and practices. As a part of your internship, you will propose
a School Improvement Project (SIP) that addresses a problem or “achievement gap” identified through
research on your school. Your proposal will describe a specific improvement project that you will design,
implement, and evaluate during your internship, and later analyze in one of your concluding courses.
The expectation is that you will lead a team in implementation of this project.

Tasks:

1.

OVERVIEW: The proposal should start with a concise and well thought out description of the
achievement gap you have identified through your assessment of student performance and
achievement data, followed by a clear statement of purpose that generally demonstrates how you
intend to address the performance gap. After stating this purpose, include an overview of the
project that provides a brief description of what you intend to do to implement your proposal.

RATIONALE: Include a concise and well thought out rationale that describes why it is important
to address the performance gap you identified, and your espoused theory of action that suggests
why taking the proposed action will lead to improvement in the targeted area. Be sure to describe
how your SIP project connects to or reinforces your school’s vision and objectives. Use the
research literature to support your strategy for addressing the achievement gap you identified.

OUTCOMES: Provide a short description of the specific outcomes you are seeking by
implementing your project. Be specific; identify the performance indicators you intend to track in
order to measure the educational outcomes that are important in your improvement area.

INVOLVEMENT: The expectation is that you will be engaging members of your school
community in designing and enacting your improvement project. Provide a short summary of who
you involved in the creation of this proposal, and which stakeholders you envision involving in
the enactment and assessment of the SIP. Describe how you plan to enlist their support and build
your team, including means you will use to maintain effective communication throughout the
project.

ACTION PLAN: The proposal must include a clear, step-by-step action plan that defines the
objective of the project (i.e., restates your purpose as an action objective), and delineates each of
the major tasks that need to be completed during the project; when each task will be completed,;
who is responsible for each task; the resources needed to complete each task; and specific
“success signals” that serve as indicators of the completion of major steps in the project. Use the
action planning format embedded in the course workbook to prepare the action plan.

BUDGET: Following the action plan, a clear, well thought out budget summary should be
presented. This can be a short narrative presentation (you do not need budget codes, etc.) The
narrative should include a synopsis of the funding needed to complete the project; a description of
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any existing resources that will be devoted to the project, and a discussion of how authority to use
these resources has been (or will be) procured, (if necessary).

7. EVALUATION PLAN: Include a narrative explanation of how you plan to evaluate your
project, which includes a) the specific indicators you will be examining to determine impact of
the project on student performance or on the learning environment; b) a description of how and
when you plan to collect data about these indicators, and c) a brief description of the analysis you
plan to conduct to examine these data in order to ascertain the impact of the project on your
intended outcomes.

8. CONSEQUENCE ANALYSIS: In closing, briefly discuss the advantages and the potential
limitations of the project. In particular, conduct a consequence analysis to predict any issues that
might arise during implementation, or any limitations you might face in terms of using the
evaluation design to draw trustworthy inferences about the effectiveness of the project. If
possible, include reference to issues raised in the literature.

NOTE: The proposal is not an essay, per se; it can be written using each of the sections listed above, and
some information can be presented in bullets (e.g., a listing of outcomes measured) or in tables (e.g., the
action plan). There is a fair amount of redundancy in this proposal — for instance, the description of the
project should provide a brief narrative explanation that matches the project delineated in the action plan;
the list of outcomes measured should relate to the evaluation plan (which describes how you will go
about collecting these data and what you will look at to know if you were successful). Your audience for
this proposal is your principal — imagine that you are presenting this document to him/her, and lobbying
for adoption of this project (which you will lead).

Your research proposal should be no more than ten pages, and should include citations and a reference
list in APA format.
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SIP Proposal Assessment Rubric

Levels:

Criteria:

exceeds expectations

meets expectations

approaching
expectations

falls below
expectations

Statement of
purpose and
overview of
project: Use of
data to identify
SIP topic that
relates to and
supports the
school’s vision and
objectives (ELCC
1.2.b) (10%)

The proposal begins with a
clear statement of purpose,
which relates specifically to
a performance gap identified
using assessment results,
demographic data, and
analysis of school and
community needs. A
concise, but thorough
description of the proposed
project is provided that
spells out the actions
proposed to reduce the
identified performance gap.

The proposal begins with a
statement of purpose which
relates generally to a
performance gap identified
using assessment data. A
brief description of the
proposed project is
provided.

The statement of
purpose and/or
description of the
project evident, but is
vaguely worded or
poorly spelled out. It
is difficult to discern
a clear focus of the
project.

The statement of
purpose and/or
project description
is missing or
wholly inadequate

Rationale: Use of
best practice
research strategies

The proposal includes a
concise and well supported
rationale that describes the

The proposal includes a
rationale that describes the
nature of the gap being

The proposal
includes a rationale,
but only generally

The rationale is
weak or wholly
inadequate. It is

to promote nature of the gap being addressed and why the connects the not clear how
improvement addressed, why the problem | problem is important to the proposed action to enacting the
(ELCC 2.3¢)(10%) | is important, and how taking | attainment of the school's the reduction of the proposed project
the proposed action is vision, but somewhat identified relates to reducing
intended to lead to unclear about how taking performance gap. the identified
improvement. Specific, the proposed action is Research supporting | performance gap.
current research is presented | intended to lead to the proposed action
in support of the strategy improvement. Research is weakly presented
selected to address the supporting the general or not evident.
identified performance gap improvement strategy is
referenced.
Outcomes: Specific indicators are Specific outcome indicators | The proposal makes | The outcomes

Identification of
specific outcomes
that will be used to

identified and described that
will be used to monitor and
evaluate the implementation

are identified and described
that could be used to
monitor and evaluate the

general reference to
the kinds of
outcomes sought, but

associated with the
project are not
specified, or

monitor and and impact of the project. impact of the project. specific measurable outcomes that do
evaluate the Each indicator is Indicators used to monitor indicators of not relate to the
project (ELCC demonstrably connected to implementation fidelity are implementation identified
1.4b)(10%0) either monitoring unclear. fidelity and/or performance gap
implementation fidelity of project outcomes are | are proposed.
the project or reducing the not clearly
identified performance gap. identified.
Involvement: The proposal clearly The proposal describes the The proposal is Stakeholder

Identification and
formation of team
to enact project

(ELCC 1.3) (5%)

describes which
stakeholders will be
involved in enactment,
monitoring, and evaluation
of the SIP. All stakeholders
who are important to the
success of the project are
involved. Team member
roles and responsibilities are
outlined, as are means that
will be used to maintain

primary stakeholders who
will be involved in
enactment of the SIP. One
or more groups whose
involvement may be
important are omitted.
Attributes of team
organization are described in
general terms.

unclear about
stakeholders
involvement in
enactment of the SIP,
or fails to mention
groups who are
obviously important
to the success of the
project. Attributes of
team organization are
referenced in general

involvement in
planning and/or
implementation is
not evident.
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effective communication
among team members.

terms.

Action Plan:
Development of
action plan to
guide the
implementation of
SIP (ELCC
3.1)(20%0)

The proposal includes a
clear and well thought out
action plan that focuses on
effective deployment of
human, fiscal, and material
resources to guide the
implementation of the SIP.
The plan thoroughly
delineates each of the major
tasks to be accomplished in
enacting the project; when
each task will be completed;
who is involved in
accomplishing each task; the
resources needed to
complete each task; and
specific "success signals" or
process indicators that will
be tracked to monitor
completion of each stage of
the project.

The proposal includes an
action plan that describes
how human, fiscal, and
material resources will be
used to implement the SIP.
The plan delineates most of
the major tasks needed to
enact the project; when
various tasks will be
completed; who is involved
in accomplishing each task;
the resources needed to
complete each task; and
specific "success signals” or
process indicators that will
be tracked to monitor
completion of each stage of
the project. Some necessary
tasks or implementation
details are vaguely described
or missing.

The action plan
included details
tasks, time lines,
persons responsible,
resources, and
success indicators,
but does so in a
fashion that is
unlikely to result in
successful
deployment of
human, fiscal, and
material resources to
accomplish the stated
purpose. Significant
tasks are
inadequately spelled
out or are missing
entirely.

The action plan is
poorly organized,
severely lacking in
detail, or wholly
missing. It is
entirely unclear
how any proposed
actions can result
in successful
implementation of
the project.

Budget: Use of new
and existing
resources to
facilitate SIP
(ELCC 3.3)(5%)

The proposal includes a
detailed and well thought
out budget summary that
demonstrates the ability to
identify, seek and procure
new and existing resources
to facilitate the
implementation of SIP
project. The budget includes
a synopsis of the funding
needed to accomplish the
project; a description of any
existing resources that will
be devoted to the project;
and a discussion of how
authority to use these
resources has been or will be
procured.

The proposal includes a
budget summary that spells
out in general terms how
resources will be identified
and procured to facilitate the
implementation of the SIP
project. Funding needed to
accomplish the project is
identified; a description of
any existing resources that
will be devoted to the
project is outlined; and a
discussion of how authority
to use these resources has
been or will be procured is
described.

A budget summary is
presented, but it is
lacking in sufficient
detail or is missing
necessary
components. The use
of existing resources
is not well thought
out, and/or
procedures for
leveraging these
resources are
undeveloped or
missing.

The budget is
poorly organized,
severely lacking in
detail, or wholly
inadequate to
support the
objective and
action plan
described.

Evaluation: Plan to
monitor and
evaluate the
project (ELCC
1.4b)(15%)

A clear, well developed plan
to monitor and evaluate the
project is presented, which
specifies how data related to
each educational indicator
will be collected, when these
data will be collected, and
how they will be analyzed.
The evaluation plan includes
steps that will be taken to
examine and adjust the
project during enactment
(i.e., monitor

A plan to monitor and
evaluate the project is
presented, which specifies
how data related to most of
the identified educational
indicators will be collected,
when these data will be
collected, and how they will
be analyzed. The evaluation
plan includes general steps
that will be taken to monitor
implementation and to
summatively assess the

A plan to monitor
and evaluate the
project is presented,
but it lacks
specificity and/or is
not clearly connected
to the espoused
objectives of the SIP.
Steps that will be
taken to collect and
analyze various data
are unclear, as are
methods that will be

The evaluation
plan is poorly
organized, lacks
sufficient detail, or
is wholly
inadequate to
support the
evaluation of the
project.
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implementation) and to
summatively assess the
efficacy of the project in
terms of reducing the
identified performance gap.

efficacy of the project.

used to monitor
implementation and
to summatively
assess the efficacy of
the project.

Consequence
analysis:
Identification of
potential issues
related to
enactment of plan
within the school
and school
community (ELCC
4.2) (10%)

The proposal concludes with
a detailed analysis of the
benefits and limitations of
the proposed project design,
highlighting possible issues
relating to enactment of the
plan within the school and
school community.
Advantages and
disadvantages of the project
and evaluation design are
highlighted, including an
assessment of issues relating
to the involvement and
support of important
stakeholders within the
school community. Issues
relating to implementation
fidelity and the
trustworthiness of the
evaluation research design
are clearly spelled out.

The proposal concludes with
a general analysis of the
benefits and limitations of
the proposed project design,
including issues relating to
the support and involvement
of important stakeholders.
Obvious advantages and
disadvantages of the project
and evaluation design are
identified. Select issues
related to implementation
fidelity and trustworthiness
of the research evaluation
design are explored, though
some important potential
issues are not identified.

The proposal
concludes with a
cursory analysis of
the advantages and
disadvantages of the
proposed design.
Issues of stakeholder
involvement,
implementation
fidelity, and
trustworthiness are
only superficially
addressed.

The proposal
concludes with a
general
restatement of the
project's purpose
and/or description,
but lacks any
reasonable
reflection on the
strengths or
weaknesses of the
proposed design.
A consequence
analysis is not
evident.

Support: Informed
consumer of
educational theory
and concepts
(ELCC 6.1.a) (5%)

Specific, developed ideas
and/or evidence from
research are used to support
the selection of the
achievement gap and the
strategy identified for
addressing it

Supporting research used to
support the project lacks
specificity or is loosely
developed

General supporting
ideas or evidence are
presented

Few to no solid
supporting ideas or
evidence from
research are
included

Organization of
proposal (5%)

Proposal is powerfully
organized and fully
developed

Proposal includes logical
progression of ideas aided
by clear transitions

Proposal includes
brief skeleton
(introduction, body,
conclusion) but lacks
effective transitions

Proposal lacks
logical progression
of

ideas

Mechanics and
APA (5%)

Nearly error-free which
reflects clear understanding
and thorough proofreading

Occasional grammatical
errors and questionable
word choice

Errors in grammar
and punctuation, but
spelling has been
proofread

Frequent errors in
spelling, grammar,
and punctuation
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