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COURSE DESCRIPTION:

A. Prerequisite: Admission into the MEd Curriculum and Instruction concentration in
Transformative Teaching program; completion of the EDUC 647 Critical Reflective Practice
course.

B. Explores critical theories and pedagogies experientially, including alternative assessments that
address educational equity and access, power, and approaches for deepening our practice as
citizens in a democracy.

DELIVERY METHOD:

This course will be delivered online using synchronous and asynchronous formats via the
Blackboard learning management system (LMS) housed in the MyMason portal. You will log in to
the Blackboard course site using your Mason email name (everything before
“@masonlive.gmu.edu) and email password.

EXPECTATIONS:

e Course Participation: Active and consistent participation in the course as described in the
individual course syllabus is extremely important for online courses. Students are expected to
actively engage in all course activities throughout the semester, which include viewing of all
course materials, completing course activities and assignments, and participating in course
discussions and group interactions. The completion of all readings assigned for the course is
assumed. Online courses will, at a minimum, have weekly requirements for student
participation that can be documented by any or all of the following methods:

» Submission/completion of assignments as specified by the professors
» Communication with the professors
» Active, meaningful, and respectful communication with peers
Expect to log in to this course at least 3 times a week to read announcements, participate in

the discussions, and work on course materials. Students must also regularly check their GMU
email for communications from the instructors. Remember, this course is not self-paced. There
are specific deadlines and due dates listed in the CLASS SCHEDULE section of this



syllabus to which you are expected to adhere. It is the student’s responsibility to keep track of
the weekly course schedule of topics, readings, activities and assignments due.

Written Assignments: All formal written assignments will be evaluated for content and
presentation. (Formal assignments do not include Blackboard discussions, class/course
feedback, in-class reflections or journaling) The American Psychological Association, Sixth
Edition (APA) style guide should be followed for formal written assignments. All written
work unless otherwise noted must be completed on a word processor and should be proofread
carefully. (Use spell check!) If students are not confident of their own ability to catch errors,
they should have another person proofread their work. When in doubt, they should check the
APA manual. Portions of the APA manual appear at the Style Manuals link on the Mason
library web guide at http://library.gmu.edu/resources/edu/. Students may consult the Writing
Center for additional writing support. Students will do the following:

» Present ideas in a clear, concise, and organized manner. (Avoid wordiness and
redundancy.)

» Develop points coherently, definitively, and thoroughly.

» Refer to appropriate authorities, studies, and examples to document where appropriate.
(Avoid meaningless generalizations, unwarranted assumptions, and unsupported
opinions.)

» Use correct capitalization, punctuation, spelling, and grammar.

Sessions: Because our online courses do not have a “fixed” meeting day, our session will

generally start on Wednesday and finish on Tuesday. Synchronous meetings will be arranged

as needed.

Technical Competence: Students are expected to demonstrate competence in the use of all
course technology. Students are expected to seek assistance if they are struggling with
technical components of the course.

Technical Issues: Students should expect that they could experience some technical
difficulties at some point in the semester and should, therefore, budget their time accordingly.
Mentoring/Advising: If you would like to schedule a one-on-one meeting to discuss course

requirements, content or other course-related issues, and you are unable to come to the Mason
campus, we can meet via telephone or web conference. Send an email to your instructors to
schedule your one-on-one session and include your preferred meeting method and suggested
dates/times.

Netiquette: Our goal is to be collaborative, not combative. Experience shows that even an
innocent remark in the online environment can be misconstrued. We suggest that you always
re-read your responses carefully before you post them to encourage others from taking them as
personal attacks. Be positive in your approach to others and diplomatic with your words.
We will do the same. Remember, you are not competing with each other but sharing
information and learning from one another as well as from the instructors.

LEARNER OBJECTIVES:
This course is designed to enable students to:

1. Explore and practice the language and perspectives of critical theory and pedagogy and to
consider their implications.
2. Examine roles and responsibilities of being a critical educator.



3. Review and re-frame their professional practice in the language and action of critical
theory and critical pedagogy.

4. Use a critical stance to engage in:
» Teacher action research
» Reflection

» Dialogue in a community of learners

PROFESSIONAL STANDARDS:
This course fits with the core values of the College of Education and Human Development, which
include collaboration, research based practice, innovation, ethical leadership, and social justice.

This course is designed to meet the following professional teaching standards:
* GMU Dispositions for a Career Educator V
o Commitment to Democratic Values and Social Justice
* Teachers College Columbia Teacher Expectation IV
o Advocates of Social Justice and Diversity
* NBPTS Propositions 1
o Teachers are Committed to Students and Their Learning

REQUIRED TEXTS:
Apple, M. (2002). Power, meaning, and identity: Essays in critical educational studies. Vol. 109
Counterpoints. NY: Peter Lang. [selected chapters]

Freire, P. (1970/1998). Pedagogy of the oppressed. New York: Continuum Publishing. [selected
chapters]

Wink, J. (2005). Critical pedagogy: Notes from the real world (3rd ed.). New York: Addison
Wesley Longman (chapters 3, 4 & 5).

COURSE ASSIGNMENTS: (aligned with outcomes/objectives)
1. Assignment descriptions

* The Student Case Study Project — PBA (Assesses objectives 1, 2, 3 & 4)
* Equity Audit (Assesses objectives 1, 2, 3 & 4) Guidelines will be distributed.
* (lass Participation (Assesses objectives 1, 2, 3 & 4)

2. Assignment weighting (points)

Class Participation
Sept. Session 1 5 points
Sept. Session 2 5 points
Sept. Session 3 5 points
Oct. Session 1 5 points
Nov. Session 4 5 points
Dec. Session 1 5 points

Equity Audit 30 points

The Student Case Study Project 40 points




3. Grading policies

Grade Distribution

95-100 A
90-94 A-
87-89 B+
83-86 B
80-82 B-
75-79 C
74 and below F

4. Selected performance-based assessment (PBA)

The Student Case Study Project. This project is designed to expand your understanding of
multicultural and critical issues in the classroom through a case study. The process will enable
you to examine a situation from multiple perspectives and expand your understanding of the
context in which the situation has developed. The project will engage you in the process of
critical pedagogy as you name, reflect critically and prepare to act in a moral and responsive way.
In order to fully and systematically explore the cultural and critical issues, you will engage in a
process of data collection through observations and conversations with students and parents. You
will organize and analyze the data you collect to present evidence needed to construct and support
your claims and conclusions.

(Detailed guidelines will be distributed).

Your grade for the case study project will be determined as follows:

First reflective report 10 points
Notes from the observations 10 points
Notes from the conversations 10 points
Second reflective research report 10 points

Total: 40 points

TASKSTREAM REQUIREMENTS

Every student registered for any Transformative Teaching course with a required performance-
based assessment is required to submit this assessment. Evaluation of your performance-based
assessment will also be provided using TaskStream. Failure to submit the assessment

to TaskStream will result in the course instructor reporting the course grade as Incomplete (IN).
Unless this grade is changed upon completion of the required TaskStream submission, the IN will
convert to an F nine weeks into the following semester. This course does not have a TaskStream
requirement.

GMU POLICIES AND RESOURES FOR STUDENTS
a. Students must adhere to the guidelines of the George Mason University Honor Code [See
htt://oai.gmu.edu/honor-code/].

b. Students must follow the university policy for Responsible Use of Computing [See
http://universitypolicy.gmu.edu/1301gen.html].



c. Students are responsible for the content of university communications sent to their George
Mason University email account and are required to activate their account and check it regularly.
All communication from the university, college, school, and program will be sent to students
solely through their Mason email account.

d. The George Mason University Counseling and Psychological Services (CAPS) staff consists of
professional counseling and clinical psychologists, social workers, and counselors who offer a

wide range of services (e.g., individual and group counseling, workshops and outreach programs)
to enhance students’ personal experience and academic performance [See http://caps.gmu.edu/].

e. Students with disabilities who seek accommodations in a course must be registered with the
George Mason University Office of Disability Services (ODS) and inform their instructor, in
writing, at the beginning of the semester [See http://ods.gmu.edu/].

f. Students must follow the university policy stating that all sound emitting devices shall be
turned off during class unless otherwise authorized by the instructor.

g. The George Mason University Writing Center staff provides a variety of resources and services
(e.g., tutoring, workshops, writing guides, handbooks) intended to support students as they work
to construct and share knowledge through writing [See http://writingcenter.gmu.edu/].

PROFESSIONAL DISPOSITIONS
Students are expected to exhibit professional behaviors and dispositions at all times.

CORE VALUES COMMITMENT

The College of Education and Human Development is committed to collaboration, ethical
leadership, innovation, research-based practice, and social justice. Students are expected to adhere
to these principles. http://cehd.gmu.edu/values/

For additional information on the College of Education and Human Development,
Graduate School of Education, please visit our website [See http://gse.gmu.edu/].



EDUC 651/653 Class Schedule

The two courses are integrated for the fall semester

September

Critical Theories & Pedagogy/Equity Audit

September Readings/Media

* Readings: Wink Chapters 3-5
* Video on applying critical pedagogy

Sept. Session 1

Dates: Sept 10-16
Topics: Defining Critical
Theory; History of Critical
Theory

Assignments:

1. Read Wink chapter 3.

2. Write in your reflective journal (see guidelines).
3. Due Sept 16: Equity Audit
4

. Due Sept 16: Community-School Connections
Project (this assignment counts toward your
EDUC 649 grade).

Sept. Session 2
Dates: Sept 17- 23

Topics: The State of the
Field of Education;
Curriculum as Compromised
Knowledge

Assignments:

1. Read Wink 4, & 5.

2. Watch the short clip on grant writing.

3. Write in your reflective journal (see guidelines).
4

. Collaborate Session — Debrief Equity Audit &
Brainstorm grant possibilities

Sept. Session 3

Dates: Sept 24-30
Topics: “Doing” Critical
Theory in the Classroom;

“Doing” Critical Theory
beyond the Classroom

Assignments:
1. Watch the video — Applying critical pedagogy

2. Participate in Discussion 1: Applying Critical
Pedagogy (See Discussion Thread for specific
guidelines)




October Redefining Critical Pedagogy; Rethinking
Education in the Age of Technology
October Readings/Media * Readings: Review Wink chapter 2; Collins &

Halverson Chapters 1-10

Oct. Session 1

Dates: Oct. 1-7

Topics: Defining Critical
Theory;

Assignments:
1. Review Wink chapter 2

2. Participate in Discussion 2: Redefining Critical
Theory (See Discussion Thread for specific
guidelines)

Oct. Session 2

Dates: Oct. 8-14
Topics: Changing
Education: Technology
Enthusiasts and Skeptics

Assignments:
1. Read Collins & Halverson chapters 1-3

2. Participate in Discussion 3: The impact of the
equity audit on your practice and case study
project (See Discussion Thread for specific
guidelines)

Oct. Session 3
Dates: Oct. 15-21
Topics: Changing
Landscape

Assignments:
1. Read Collins & Halverson chapters 4,5 & 6

2. Upload Voice Thread of photo narrative for practice

and give comments to a peer on their photo
narrative using Voice Thread.

3. Participate in Discussion 4: Rethinking
education in the age of technology. (See
Discussion Thread for specific guidelines)

3. Due October 21: Grant Writing Project

Oct. Session 4

Dates: Oct. 22-28
Topics: Technology’s
Impact on Students;

Rethinking Education in a
Technological World

Assignments:
1. Read Collins & Halverson chapters 7-10

2. Something related to reading (tech.
enthusiasts/tech. skeptics)
3. Participate in Discussion 5: Sharing technology

articles for Lesson Incorporating New
Technologies project




November

Critical Pedagogy, Technology and Curriculum
Design

November Readings/Media

* Readings: Apple chapters; Freire chapters

Nov. Session 1
Dates: Oct.29-Nov 4

Topics: The State of the
Field and the Banking Model

of Education

Assignments:

1. Read Apple chapter 2.

2. Read Freire chapter 2.

3. Participate in Discussion 6: Critical Pedagogy,
Technology and Curriculum Design

4. Due November 4: Lesson Incorporating New
Technologies Presentation using VoiceThread

Nov. Session 2
Dates: Nov. 5-11

Topics: Lessons in
Technology Part 1

Assignments:

1. View 3 other Lesson presentations and provide verbal

feedback (comments and questions) using VoiceThread

Nov. Session 3
Dates: Nov. 12-18

Topics: Lessons in
Technology Part 2

Assignments:
1. Read Apple chapters.

2. Respond to Lesson feedback using VoiceThread
2. Write in your reflective journal (see guidelines).

Nov. Session 4
Dates: Nov. 19-25
Topics: Pulling it All
Together

Assignments:

1. Create a visual representation with any
materials you like to represent some of the most
important insights you gained from the texts and
activities this semester so far (your choice).

2. Upload this representation in some way to share
with our community.

3. View the 9 other representations and comment on
at least 2.

Nov. 26-Nov. 30

Happy Thanksgiving!




December

Critical Pedagogy in the Classroom

December Readings/Media

* Readings: N/A

Dec. Session 1
Dates: Dec. 1-6

Topics: Critical Pedagogy
in the Classroom

Assignments:

1. Collaborate Session — Share Student Case Study
Projects in breakout rooms and document with the
whiteboard

2. Due December 6: Student Case Study Project

ASSESSMENT RUBRIC(S):

The PBA will be assessed according to the professional standards and the specific assignment

guidelines using the following rubric:

Critical Theories and Pedagogies

Assignment rubric

Name: Date:

Beginning Developing Accomplished Exemplary
CRITERIA (Does not (Meets (Exceeds (Exceeds standards)

meet standards) standards)

standards)

1 2 3 4

Budding Understands | Understands how | Metacognitively
Multiple understanding | own own perspective understands the origins
Perspectives | of how own | perspective affects teaching of own perspective,

perspective and how it and relationships questions self about
(GMU V, TC | affects affects with children, perspectives, actively
IV, NBPTS 1) | teaching and | teaching and | families, pedagogy, | seeks understanding of

relationships | relationships | and colleagues. others’ cultural

with children, | with children, | Respects difference | knowledge and views,

families, families, and avoids deficit | respects difference.

pedagogy, pedagogy, and | thinking. Avoids deficit thinking.

and colleagues Distinguishes Distinguishes between

colleagues between assumptions and facts

assumptions and
facts

Emergent Emergent Consistent Analyzes personal and
Critical understanding | understanding | understanding of social power from
Consciousness | of personal of personal personal and social | multiple perspectives in

and/or social | and social power from diverse contexts,
(GMU YV, TC | power in own | power from multiple including institutional
IV, NBPTS 1) | experience multiple perspectives in and societal contexts,

perspectives diverse contexts and how power and




in diverse

and how power

privilege connects to

contexts connects to world view,
perspectives, marginalization, cultural
marginalization, capital, social justice,
cultural capital, and achievement. Uses
social justice, and | critical consciousness as
achievement framework in
formulation of theory
and practice in teaching
and learning
Data No data were | Notes were Rich notes were Detailed descriptive and
Collection collected taken on taken on analytic notes were
observations | observations and taken on observations
and/or conversations with | and conversations with
conversations | students and students and parents
with students | parents
and parents
Data Analysis | Data were not | Observations | Observations and | Observations and
analyzed and/or conversations were | conversations were
conversations | systematically analyzed in a
were analyzed and sophisticated way:
minimally assumptions were | multiple interpretations
analyzed examined were used, assumptions
although were carefully
assumptions examined, and data were
were left triangulated
unexamined
Claims and There were Claims were Claims were Claims were supported
Conclusions no claims or | minimally adequately not only by the data, but
the claims supported by | supported by the by existing literature and
made were the data data theories
not supported
by the data
Comments

10




